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Special Educational Needs Policy 
DEFINITION OF SPECIAL EDUCATIONAL NEEDS

According to the Special Educational Needs Code of Practice (2001) children have a special educational need (SEN) if they have a learning difficulty that calls for special educational provision to be made for them.

Children have a learning difficulty if they:

· have a significantly greater difficulty in learning than the majority of children of the same age
· have a disability that prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the Local Authority (LA)
Special educational provision is that, which is additional to, or otherwise different from, the educational provision made generally for children of their age in schools maintained by the LA, other than special schools, in the area. 

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught. 
Recognising the need for transparency and consistency in practices and provision for SEN across the LA, we in Kingston use a criteria devised by a number of London LAs who work together to develop a comprehensive criteria for statutory assessment.
STATEMENT OF INTENT
Richard Challoner firmly believes that each pupil should be given equality of opportunity to achieve their full potential – spiritually, academically and socially - by recognising the uniqueness of each individual and providing a rich and varied learning experience for all. Each pupil, regardless of their ability, is entitled to a broad and balanced curriculum which is relevant to his educational needs. Richard Challoner is committed to providing, for all pupils, the best possible environment for learning and to offer a curriculum that give all pupils a sense of achievement and thereby help them to develop confidence and self esteem. 

Richard Challoner will have due regard for the Special Educational Needs Code of Practice (CoP) when carrying out our duties towards all pupils with SEN and ensure that parents are notified when SEN provision is being made for their child. 

AIMS AND OBJECTIVES

Richard Challoner will aim to:

· make provision for all identified SEN pupils to ensure progress
· give SEN pupils the greatest possible access to a broad and balanced curriculum

· provide a differentiated curriculum appropriate to the pupils’ needs and ability

· ensure the identification of all pupils requiring SEN provision as early as possible in their school career
· involve all teachers directly concerned with the identified pupil – subject teachers, support teachers, teaching assistant, the form tutor and pastoral heads – helping to meet the pupils’ needs
· work in partnerships with parents at all times in encouraging parents to be actively involved in assessing needs, making decisions, monitoring and reviewing provision and pupils’ progress
· encourage parents to support their sons at home

· seek pupils’ views in making decisions affecting their future SEN provision
· involve outside support services and agencies as appropriate

· establish links with other schools in order to share good practice and experience

· meet the training needs of teachers and teaching assistants involved with SEN pupils

· foster an atmosphere in which SEN pupils feel valued and can develop a sense of self worth and achievement.
Richard Challoner recognises that many pupils will have special educational needs at some time during their school life. Whilst many factors contribute to a range of difficulties experienced by some children, in implementing this policy, we believe that much can be done to overcome them by parents, teachers and pupils working together. 

This SEN policy details how Richard Challoner School will do its best to make the necessary provision for any pupil who has special educational needs by ensuring:

· all teachers are familiar with relevant parts of the CoP
· there is a clear, agreed understanding of what constitutes a pupil with SEN

· there are clear systems for identifying and assessing pupils with SEN and these systems are maintained

· the SEN department works closely with subject teachers, pastoral heads and form tutors when identifying needs, making or amending provision for SEN pupils and monitoring their progress

· the staged approach to assessment and provision – as specified in the CoP – is adopted

· records from previous schools are used and further information is sought when needed

· outside support services and agencies are used when needed

· a register of SEN pupils is set up and maintained

· all teachers know which pupils have been identified, what their needs are and how these can be best met

· learning targets and provision maps are drawn up for pupils at the required stages, in consultation with all those involved with these pupils

· all subject teachers endeavour to meet the needs of the identified pupils in the classroom

· all SEN pupils are given clear and achievable targets

· all SEN pupils take as full a part as possible in all activities

· the progress of all pupils is monitored and provision regularly reviewed and amended as necessary

· pupils recognise and accept each other’s strengths and weaknesses and support one another to reach their goals and targets.

ROLES AND RESPONSIBILITIES

THE ROLE OF THE SENCo 






SENCo    Mrs M Walsh
The SENCo plays a crucial role in the school’s SEN provision. This involves working with the Headteacher and Governing Body to determine the strategic development of the policy. 

Other responsibilities include:

· overseeing the day-to-day operation of the policy

· co-ordinating the provision for pupils with SEN

· liaising with and giving advice to fellow teachers

· managing Teaching Assistants (TAs) and the SEN team of teachers
· overseeing pupils’ records

· co-ordinate Annual Review meetings
· ensuring that appropriate individual targets are in place, that relevant background information about pupils with SEN is collected, recorded and updated

· liaising with the parents

· contributing to the professional development of staff
· liaising with external agencies, LA support services, Health and Social Services, Connexions Careers Service, and voluntary bodies
· involvement and co-ordination of outreach projects

For effective co-ordination, staff must be aware of:

· the roles set out in this document 

· the correct SEN stages and procedures to be followed

· the responsibility all teachers have in making provision for SEN pupils

· the commitment required by staff to keep the SENCo well informed about pupils’ progress

· mechanisms that exist to allow teachers access to information about SEN pupils 

· what exactly constitutes a ‘level of concern’ and at which point School Action is initiated 

· mechanisms that exist to alert the SENCo to such ‘levels of concern’  

· the procedure by which parents are informed of this concern and the subsequent SEN provision

Additionally, parents must be given clear guidance to the means by which they can contribute to co-ordination, and how they can provide additional information when and if required.

THE ROLE OF THE HEADTEACHER

The Headteacher’s responsibilities for pupils with SEN include:

· the day-to-day management of all aspects of the school including the SEN provision 

· keeping the Governing Body well informed about SEN within the school 

· working closely with the SENCo/SEN team

· informing parents of the fact that SEN provision has been made for their child

· ensuring that the school has clear and flexible strategies for working with parents, and that these strategies encourage involvement in their child’s education

THE ROLE OF THE GOVERNING BODY




         SEN Governor    Mrs M Guntrip
The Governing Body’s responsibilities to pupils with SEN include:

· ensuring a high standard of provision is made for SEN pupils

· ensuring that the needs of pupils with SEN are made known to all who are likely to teach them

· ensure that teachers are aware of the importance of identifying, and providing for, those pupils with SEN

· ensuring that SEN pupils are fully integrated and included in school activities

· consult the LA and the Governing Bodies of other schools, when necessary or desirable, in the interest of co-ordinated special education provision in the area as a whole

· having regard to the CoP when carrying out these responsibilities

· being fully involved in developing and subsequently reviewing the SEN policy

· allocating an SEN Governor 

ROLE OF THE SUBJECT TEACHER

The CoP clearly acknowledges the importance allocated to the teacher, whose responsibilities include:

· being aware of the school’s procedures for the identification and assessment of, and subsequent provision for, SEN pupils

· collaborating with the SENCo and TAs to decide the action required to assist the pupil to progress 

· working with the SENCo to collect all available information on the pupil

· in collaboration with the SENCo, develop learning targets for SEN pupils
· working with SEN pupils on a regular basis to deliver their individual programme 

· being involved in the development and implementation of the school’s SEN policy

ADMISSIONS
Pupils are admitted to Richard Challoner School according to the Governing Body’s published Admissions Policy. The Governing Body believes that the admissions criteria should not discriminate against pupils with special educational needs and has due regard for the practice advocated in the CoP, in that ‘all schools should admit pupils already identified as having a special educational needs, as well as identifying and providing for pupils not previously identified as having special educational needs. Pupils with special educational needs but without statements must be treated fairly, as all other applicants for admission’ (CoP 1:33).
INCLUSION

Richard Challoner strives to create a sense of community and belonging for all our pupils. We have an inclusive ethos with high expectations and suitable targets, a broad balanced curriculum for all pupils and systems for early identification of barriers to learning and participation. 

Our SEN policy reinforces the need for teaching that is fully inclusive. We believe in equal opportunities and try to meet the physical, emotional, social and intellectual needs of all our pupils. The policy should therefore be read alongside our policy for equal opportunities.  The Governing Body will ensure that appropriate provision will be made for all pupils with SEN.
INCLUSION IN SCHOOL ENVIRONMENT

Richard Challoner acknowledges to provide a broad based curriculum for pupils with SEN it should include more than just accessing the curriculum and assessments, but also accessing the general school environment with pupils without SEN. Pupils with SEN are fully integrated into the life of the school, recognising the strengths of every individual as well as any areas for development, and ensuring all contribute to the social and cultural activities at school. Richard Challoner integrate and include pupils with SEN into break-time, lunch and after school activities. 
TRIPS AND RESIDENTIAL
Careful consideration will be given to pupils individual needs and consultation with pupils and parents will be sought to how pupils with SEN are provided for in regards to educational visits and school residential trips.
SPECIALISED PROVISION

AUTISM SPECTRUM DISORDERS

An Autistic Spectrum Disorder (ASD) is a complex developmental disability that affects the way a child or young person communicates and relates to people around them. We use the word ’spectrum’ because in Autism the underlying impairments can vary significantly between individuals. Some children with ASD may have severe impairments across several areas, may show extreme social withdrawal or repetitive, stereotyped behaviour, and may also have learning difficulties. 
Other children may have more subtle impairments, such as those found in Asperger Syndrome. Despite the wide ranging differences, everyone with ASD has difficulty in social interaction, social communication and imagination to some degree.

Richard Challoner has gained, and continues to develop, a particular expertise in providing for pupils with statements who are on the Autistic Spectrum. The specialised provision offered includes:

· Induction programme for pupils and parents during the transition stage
· Autism Summer school for new intake in Year 7
· in-class support depending on the level of need
· smaller teaching classes

· a Learning Support Resource Base as a ‘safe haven’ 

· a Base equipped with additional resources and materials such as Laptops, PC computers and soft furnishings
· involvement in social skills or life skills group to develop their social interaction and communication

· Homework Club with 1:1 support

· Kung Fu lessons to develop body awareness and self esteem

· half-termly Autism Discussion Group for parents
PHYSICAL DISABILITIES

Some children in our school have disabilities and consequently need additional resources. The Disability Code of Practice (2002) describes a person as being disabled if they have physical or mental difficulty which has substantial or long term effect on their ability to carry out ordinary day to day activities. Richard Challoner is committed to providing an environment that allows these children full access to all areas of learning. 
Richard Challoner has special facilities which assist access to the school by pupils who have physical disabilities. The entrance to the Learning Support base has a lift and wheelchair users can access all our classrooms (with or without a lift) and they have access to several disabled toilets.
Teachers modify teaching and learning as appropriate for these pupils. For example, they may give additional time to children with disabilities to complete certain activities, or provide appropriate technology to support learning.  In their planning teachers ensure that they give children with disabilities the opportunity to develop skills in practical aspects of the curriculum.
Teachers aim to ensure that the work for these children:

· takes account of their pace of learning and the equipment they use
· takes account of the effort and concentration needed in oral work, or when using, for example, visual aids
· is adapted or offers alternative activities in those subjects where children are unable to manipulate tools or equipment, or use certain types of materials
· allows opportunities for them to take part in day trips and other activities linked to their studies where appropriate and practical
· uses assessment techniques that reflect their individual needs and abilities
ALLOCATION OF RESOURCES

The Governing Body ensures that resources are allocated to support appropriate provision for all pupils requiring it, and in meeting the objectives set out in this policy:
· the provision of additional support for pupils with SEN is made as appropriate from the delegated SEN budget
· the SENCo will prioritise allocation of resources with use of the Departmental Provision Map

· the Departmental Development Plan should reflect resources needed to support pupils with SEN
· we have a library/resource base for books, equipment and materials available for pupils with SEN and aim to continue to develop these resources to meet the needs of our pupils
· various technological aids are available for us to use when necessary
IDENTIFICATION, ASSESSMENT, AND PROVISION

At Richard Challoner we have adopted a whole school approach to SEN policy and practice. Pupils identified as having SEN are, as far as it is practicable, fully integrated and included into mainstream classes. Every effort is made to ensure that they have full access to the National Curriculum and are integrated and included into all aspects of the school.
The SEN CoP (2001) makes it clear that all teachers are teachers of pupils with special educational needs. All teachers are responsible for identifying pupils with SEN and, in collaboration with the SENCo, will ensure that those pupils requiring different or additional support are identified at an early stage. Assessment is the process by which pupils with SEN can be identified. Whether or not a pupil is making progress is seen as a significant factor in considering the need for SEN provision.

TRANSITION INFORMATION

On entry to Richard Challoner each child’s attainment will be assessed in order to ensure continuity of learning from Primary school, or transition from another Secondary school.

For pupils with identified SEN from Primary school the Head of Year 7 and SENCo will:

· attend transition Annual Reviews

· invite pupils to several SEN Induction afternoons to familiarise them with the SEN Department 
· invite pupils to a whole school induction day to familiarise them with the school environment, staff and peers
· invite pupils to the SEN Summer School to build peer relationships and self-esteem
· use information from the Primary school to shape the pupil’s curriculum and pastoral provision in the first few months

· identify the pupil’s skills and note areas that require support and communicate them to relevant staff members involved

· ensure on-going observations/assessments provide regular feedback on achievements/ experiences, in order to plan next steps in learning

· ensure pupils have opportunities to demonstrate knowledge and understanding in subjects and in the pastoral programme

· involve pupils in planning/agreeing their own targets

· involve parents in a joint home-school learning approach

· invite parents to a Transition Parents’ Evening 

For pupils with identified SEN transferring from Secondary school the Head of Year and SENCo will:

· attend Transition Annual Review

· agree and implement an individual transition programme

· allocate a Teaching Assistant as mentor during the transition programme

· use information from the feeder school to shape the pupil’s curriculum and pastoral provision in the first few term
· identify the pupil’s skills/weaknesses and note areas that require support and communicate them to relevant staff members involved

· ensure on-going observations/assessments provide regular feedback on achievements/experiences, in order to plan next steps in learning

· ensure pupils have opportunities to demonstrate knowledge and understanding in subjects and in the pastoral programme

· involve pupils in planning/agreeing their own targets

· involve parents in a joint home-school learning approach

EARLY IDENTIFICATION
Early identification of pupils with SEN is a priority. The school will use appropriate screening and assessment tools, and ascertain pupil progress through:

· records from Primary and feeder schools

· results from their Cognitive Ability Tests
· standardised screening or assessment tools for reading ability, writing speed and spelling

· evidence obtained by teacher observation, assessment and reports
· their performance in the National Curriculum judged against level descriptors
· their performance in KS2 National Curriculum tests and Teacher Assessment
· pupil progress in relation to objectives in the National Literacy/Numeracy Strategies
· information from parents
THE RANGE OF PROVISION

The main methods of provision made by the school are:

· full-time education in grouped/streamed classes, with additional help and support by class teacher/subject teacher through a differentiated curriculum and teaching strategies
· full-time education in smaller streamed teaching classes, with additional help and support by class teacher/subject teacher through a differentiated curriculum and teaching strategies
· full-time education in teaching classes, with additional help and support from teaching assistants

· periods of withdrawal to work with a Teaching Assistant / other professionals
· support from a specialist subject teacher within class or as part of a withdrawal programme
MONITORING PUPIL PROGRESS

Teaching SEN pupils is a whole-school responsibility. The core of the teachers’ work involves a continuous cycle of planning, teaching, and assessing, taking into account the differences in pupils’ abilities, aptitudes, and interests. 

The average expected progress of a pupil is two levels within KS3 and one and a half levels within KS4. Lack of progress is the crucial factor in determining the need for additional support. The SEN CoP (2001) defines adequate progress is that which:

· narrows the attainment gap between pupil and peers

· prevents the attainment gap widening

· is equivalent to that of peers starting from the same baseline but less than the majority of peers

· equals or improves upon the pupil’s previous rate of progress

· ensures full curricular access

· shows an improvement in self-help and social or personal skills

· shows improvements in the pupil’s behaviour

· is likely to lead to Further Education, training, or employment

At Richard Challoner we endeavour to monitor all pupils who are not making adequate progress in the four broad areas specified in the SEN Code of Practice:

· communication and interaction
· cognition and learning
· behaviour, emotional and social development and 
· sensory and/or physical development
Some pupils may need increased levels of provision and support. Where teachers decide that a pupil’s learning is unsatisfactory, the SENCo is the first to be consulted. The SENCo and teacher will review the approaches adopted. Where support additional to that of normal class provision is required, it will be provided through School Action. If, after further consideration, a more sustained level of support is needed, it would be provided through School Action Plus.  Where concerns remain despite sustained intervention, the school will consider requesting a Statutory Assessment. Parents will be fully consulted at each stage.  Each of these intervention programmes is detailed in appropriate sections of this policy. The school also recognises that parents have a right to request a Statutory Assessment.

The CoP advocates a graduated response to meeting pupils’ needs. When they are identified as having SEN, the school will intervene through School Action and School Action Plus as described below.

SCHOOL ACTION

School Action is characterised by interventions that are different from or additional to the normal differentiated curriculum.
School Action intervention can be triggered through concern, supplemented by evidence that, despite receiving differentiated teaching, pupils:

· make little or no progress

· demonstrate difficulty in developing literacy or numeracy skills 

· show persistent emotional/behavioural difficulties which are not affected by behaviour management strategies

· have sensory/physical problems, and make little progress despite the provision of specialist equipment 

· experience communication and/or interaction problems and make little or no progress despite experiencing a differentiated curriculum

If Richard Challoner decides, after consultation with parents and the pupil, that the pupil requires additional support to make progress, the SENCo, in collaboration with teachers, will support the assessment of the pupil and have an input in planning future support. These targets and strategies are reviewed annually or as appropriate. The subject teacher will remain responsible for planning and delivering individualised programmes. Parents will be closely informed of the action and results.

SCHOOL ACTION PLUS

School Action Plus is characterised by a sustained level of support and, where appropriate, the involvement of external services or Educational Psychologist. Placement of a pupil at this level will be made by the SENCo after full consultation with parents. External support services will advise on individual learning targets and provide specialist inputs to the support process. 
School Action Plus intervention will usually be triggered through continued concern, supplemented by evidence that, despite receiving differentiated teaching and a sustained level of support, a pupil:

· still makes little or no progress in specific areas over a long period

· continues to work at National Curriculum levels considerably lower than expected for a child of similar age
· continues to experience difficulty in developing literacy/numeracy skills

· has emotional/behavioural problems that often substantially impede on own learning or that of the group, and this may be despite having an individualised behavioural management programme.

· has sensory or physical needs requiring additional specialist equipment or visits/advice from specialists.

· has communication or interaction problems that impede the development of social relationships, thus presenting barriers to learning 

External support services will require access to pupils’ records in order to understand the strategies employed to date, and the targets set and achieved. The specialist may be asked to provide further assessments and advice, and possibly work directly with the pupil. Parental consent will be sought for any additional information required. The resulting targets will incorporate specialist strategies. These may be implemented by the subject teacher but involve other adults. Where appropriate, the school may well request direct intervention or support from a specialist or teacher.

NATURE OF INTERVENTION THROUGH THE KEY STAGES
The SENCo in collaboration with the subject teacher/Head of Department/Head of Year, will decide the action required to help the pupil progress. Based on the results of previous assessments, the actions might be:

· deployment of extra staff to work with the pupil

· provision of alternative learning materials/ special equipment 

· provision of Exam Access Arrangements 
· a reduced or alternative curriculum
· group support

· provision of additional adult time in devising interventions and monitoring their effectiveness

· staff development/training to undertake more effective strategies

· access to LA support services for advice on strategies, equipment, or staff training 

MENTORING TARGETS 
Targets to support pupils’ progress at School Action Plus will be recorded by the SEN Department through an in-school electronic systems (Eportal/CMIS) and in pupils’ diaries. The mentoring targets will record only that which is different from or additional to the normal differentiated curriculum, and will concentrate on two or three individual targets that closely match the pupil’s needs. Individual mentoring appointments provide the opportunity for targets to be  discussed and agreed with the SEN Department and the pupil, and the parent where appropriate. Time will also be allocated for pupils to discuss their targets set with their Form Tutor.
Recorded information will contain:
• short-term targets

• strategies to achieve these targets
• success and/or exit criteria

• the outcomes recorded at review

REVIEWING MENTORING TARGETS
Mentoring targets will be reviewed. The school will endeavour to hold the reviews in an informal manner with the pupil, and parents’ views on their child’s progress will actively be sought. 

REQUEST FOR STATUTORY ASSESSMENT

The school will request a Statutory Assessment from the LA when, despite an individualised programme of sustained intervention within School Action Plus, the child remains a significant cause for concern. A Statutory Assessment might also be requested by a parent or outside agency.
The school will have the following information available:

· the action followed with respect to School Action and School Action Plus

· the pupil’s mentoring targets
· records and outcomes of regular reviews undertaken

· information on the pupil’s health and relevant medical history

· National Curriculum levels

· Literacy/Numeracy attainments

· other relevant assessments from specialists such as support teachers and educational psychologists

· the views of parents

· where possible, the views of the pupil
· Social Services/Educational Welfare Service reports

· any other involvement by professionals

A Statement of Special Educational Need will normally be provided where, after a Statutory Assessment, the LA considers the pupil to require provision beyond what Richard Challoner can offer. However, we recognise that a request for a Statutory Assessment does not automatically lead to a Statement. 
A Statement will include details of learning objectives for the pupil. These are used to develop individual learning targets which are:

· matched to the longer-term objectives set in the Statement

· shorter term learning targets, established through parental/pupil consultation and implemented in the classroom

· delivered by the class subject teacher with appropriate additional support where specified

REVIEW OF STATEMENTS

Statements must be reviewed annually or twice yearly where appropriate. The LA will inform the SENCo at the beginning of each school term of the pupils requiring reviews.
 The SENCo will organise these reviews and invite:

· the pupil’s parent

· the pupil if appropriate

· a relevant teacher if appropriate
· a representative of the LA

· any other person the LA considers appropriate

The aim of the review will be to:

· assess the pupil’s progress in relation to their individual learning targets

· review the provision made for the pupil in the context of the National Curriculum and levels of attainment in basic literacy/numeracy and life skills

· consider the appropriateness of the existing Statement in relation to the pupil’s performance during the year, and whether to cease, continue, or amend it

· set new targets for the coming year

TRANSITION PROCESS
KEY STAGE 2: YEAR 6

Please see section on Transition Information.
KEY STAGE 3: YEAR 9

Year 9 reviews will be significant in preparing for the pupil’s transition to employment, Further Education, work-based training, Higher Education, and adult life. A Transition Plan will be drawn up to include expertise from Connexions Careers Service for all pupils with a Statement and other high profile pupils.  The SENCo in collaboration with the Senior Management Team (SMT), pupil, parent, subject teacher will decide the action required to help the pupil progress in Key Stage 4. 

Based on the results of previous assessments and parent input, the actions might be:

· provision of alternative learning materials/ special equipment 

· provision of Exam Access Arrangements 

· a reduced or alternative curriculum

· staff development/training to undertake more effective strategies

· access to LA support services for advice on strategies, equipment, or staff training 

KEY STAGE 4: YEAR 10 AND 11

In Year 10 and 11 reviews, the Transition Plan will be reviewed and involve the Connexions Careers Service for all pupils on the SEN Register as well as input from a Sixth Form Leadership Team.  This process should look to identify possible progression routes inside and outside school.
KEY STAGE 5: YEAR 12 AND 13

The School recognises that where a pupil with a Statement of SEN continues to attend after compulsory education, i.e. after age 16, the LA may decide to maintain the Statement until age 19. The SENCo in collaboration with the Sixth Form Leadership Team, pupil, parent and subject teacher will decide the action required to help the pupil progress. 

Richard Challoner recognises that the responsibility for above mentioned Transition Plans lies with these specialist services and the SENCo.

CURRICULUM MODIFICATION

Richard Challoner makes every effort to meet the learning needs of all its children, without recourse to disapplication or modification of the National Curriculum. We achieve this through greater differentiation of the child’s work, or through the provision of additional learning resources. When necessary, we also support learning through appropriate external specialists. In such cases, teachers work closely with these agencies to support the child.

In exceptional circumstances, where the full National Curriculum is not the most appropriate route to maximising pupils' learning and achievement, the SENCo in consultation with SMT may decide that modification is the correct procedure to follow. The SENCo will also actively involve the view of parents and the LA. 

RECORD-KEEPING FOR PUPILS WITH A STATEMENT
With due regard for the time limits set out in the CoP, the SENCo will write a report of the annual review meeting and send it, with any supporting documentation, to the LA. The school recognises the responsibility of the LA in deciding whether to maintain, amend, or cease a Statement of SEN.
The SEN Department will record the steps taken to meet pupils’ individual needs through Eportal/CMIS and Provision Mapping. The SENCo will maintain the records and ensure access to them usually on the school network , or through Eportal.
In addition to the usual school records, the pupil’s profile will include:

· information from previous school

· information from parents

· information on progress and behaviour

· pupil’s own perceptions of difficulties

· information from health/social services

· information from other agencies such as Connexions Careers Service
· details of additional or extra provision which has been in place

SEN INSET

The SENCo and SEN Department attend relevant training and disseminate the details to all the staff as is appropriate. All staff are encouraged to attend courses that help them to acquire the skills needed to work with SEN pupils in line with the priorities identified in the school Development Plan.
Part of the SENCo’s role in school-based INSET is to develop awareness of resources and practical teaching procedures for use with SEN pupils. As a routine part of staff development, INSET requirements in SEN will be assessed by appropriate line management. TAs’ requirements in supporting pupils’ needs will be considered frequently.  Members of the Governing Body will be expected to maintain their awareness of current SEN practice and provision.
The SEN Department has regular staff meetings where SEN issues are discussed. These are related to specific concerns relevant to the needs identified and to ensure that staff keep up to date with information and legislation.

There is an induction procedure for NQTs and new staff introducing the school policy, procedures and stages of SEN.
LINKS WITH EXTERNAL AGENCIES/ ORGANISATIONS

The school recognises the important contribution that external support services make in assisting to identify, assess, and provide for SEN pupils. 
Outside services that are involved with and accesses by our school are:

· a Hearing Impaired Advisor
· a Visually Impaired Advisor 

· an Occupational Therapist
· a Physiotherapist

· an Educational Psychologist

· the LA Borough Transport Agency
Richard Challoner is renewing and strengthening its links with local special schools, St Philips and Dysart, drawing on and sharing advice and expertise.

At Post 16 level, the school liaises with Further Education Colleges, Connexions Career Services and employers to ensure a smooth transition into adult hood. 

PARTNERSHIP WITH PARENTS/CARERS
Richard Challoner recognises that parents have a unique overview of their child’s needs. Parents/carers hold key information and have knowledge and experience to contribute to the shared view of their child’s needs and the best ways of supporting them. All parents/carers of children with special educational needs will be treated as partners and supported to play an active and valued role in their child’s education. Richard Challoner firmly believes in developing a strong partnership with parents/carers and that this will enable children and young people with SEN to achieve their potential. 
Parents/carers will always be involved and kept informed of any additional or different provision being offered and they are invited to contribute to and attend any review meetings about their son. We share information in informal conversations and individual meetings as well as keeping a dialogue in our home/school communication booklet. Richard Challoner respect the different perspectives of all parties concerned with children with SEN and seek constructive ways of reconciling different viewpoints. Parents are encouraged to discuss any issues and concerns with a relevant member of staff.
PUPIL PARTICIPATION

Children, who are capable of forming views, have a right to receive and make known information, to express an opinion, and to have that opinion taken into account in any matters affecting them. The views of our pupils are given due weight according to their age, maturity and capability. Pupils participate where possible, in all aspects of the decision making processes, including contributing to and setting their individual learning targets, discussing choices, assessment of needs and in the review procedures.

SHARING CONCERNS

The SENCo or suitable other is available to meet parents of SEN pupils at induction days, the Year 7 Induction Evening, Parents’ evenings and individual parents are contacted as necessary.

A copy of the SEN Policy is available to all parents of pupils at the school (on request) and progress on its implementation is considered by the Governors each year.  
The school will make available, to all parents of pupils with SEN, details of the parent partnership service available through the LA. The SEN CoP outlines ‘the LA should work in partnership with local and parent organisations, as well as the parent partnership service . . . to ensure that parents receive comprehensive, neutral, factual and appropriate advice.’ (CoP 2.14)

Depending on age and appropriateness, SEN pupils will also be encouraged to participate in the decision making processes affecting them and will be encouraged to contribute to the assessment of their needs, the review and transition processes.

EVALUATING THE SUCCESS OF THE SEN POLICY 

The SEN policy is not simply the written statement of aims and aspirations.  The SEN Policy is subject to a regular cycle of monitoring evaluation and review. The Governing Body will report annually on how this statement is worked through in practice and on the effectiveness and the success of this policy. To facilitate this, the SEN Department has identified specific aims and objectives which are given under ‘THE AIMS AND OBJECTIVES’’ at the beginning of this policy.

Richard Challoner will set targets matched to a set of specified aims to provide indicators against which progress can be measured.
 Pupil progress will provide evidence for the success of the SEN policy and this will be analysed carefully through:

· consideration of each pupil’s success in meeting their individual targets

· evidence generated from review meetings

· tracking academic progress

· use of standardised tests for reading and spelling skills and 
· by considering views of teachers, parents, pupils and external professionals
COMPLAINTS PROCEDURE

Should informal discussion with the SENCo and the Headteacher fail to resolve complaints relating to the school’s provision for pupils with SEN, parents have recourse to the Governing Body’s Curriculum Complaints procedure. The Curriculum Complaints procedure is outlined in the school prospectus.
The SEN CoP also outlines additional measures that the LA must set up for preventing and resolving disagreements. These will be explained to parents if required.
The Governing Body
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